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A Chairde,  

 

This handbook should have the necessary information to let you pick your 

Final-Year modules. It also explains the requirements for completing your 

History degree and offers guidance on submitting your work for assessment.  

 
Individual lecturers will contact you from time to time on your NUI Galway e-

mail.  We will also use Blackboard to provide you with up-to-date information 

on assignments and deadlines. You should also consult relevant College and 

University regulations and offices as appropriate. 
 
If these sources do not provide an answer to your query, you may obtain 

further guidance from the History administrative assistant, Ms. Helena 

Condon in Room 405. You can also e-mail Helena at  history@nuigalway.ie. If 

you email lecturers with queries about the modules they are teaching, don’t 

forget to include your name, year of study and module in your message. If 

you have further queries about final year contact me the Head of Final Year: 

 

  
 

Dr Pádraig Lenihan, Room 403   E-mail: padraig.lenihan@nuigalway.ie     Office Hours (remote) : 
Wednesdays, 2 – 5. 

 
 

   Keep up to date with information on your modules by consulting Blackboard. 
 

You may also like to follow History on Facebook and Twitter  

 https://www.facebook.com/NUIGalwayHistory 
 

@ historyatgalway 
 
 

 
 
 
 
 
 
 
 
 
 

mailto:history@nuigalway.ie
mailto:padraig.lenihan@nuigalway.ie
https://www.facebook.com/NUIGalwayHistory
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FINAL-YEAR HISTORY 
 

 

In Final-Year History you will continue to read widely, study independently and develop your own 

evidenced-based arguments and ideas about a range of topics. You will have an exciting menu of 

modules to choose from. Particularly in your seminar modules, you will analyse and discuss primary 

historical evidence, with guidance provided in a small group teaching environment. 
 

Teaching will take a wide variety of forms, including lectures, tutorials and seminars. Lecturers may 

deploy a wide variety of approaches to teaching and learning in these sessions. Numerous forms of 

assessment may be adopted, linked to the learning outcomes of the programme and of individual 

modules. All this is designed to assist your independent study and learning. 

 
 

Learning Outcomes for Final Year 
 

By the end of Final-Year History, you able to: 
 

• Compile and format a bibliography of primary and secondary sources for a chosen topic 

• Write essays with due attention to spelling, grammar and scholarly referencing 

• Carry out a substantial independent research project and present your findings in a scholarly 
manner 

• Present an argument about a historical issue orally 
• Summarise the historiography on a particular topic and evaluate conflicting views 
• Examine historical events and processes in terms of their causality, impact, typicality and 

significance 
 

 
 

Making the most of your Final Year 
 

In compliance with EU guidelines, the University expects you to put in a full working week of study, 

every week. To this end, the University uses the ECTS system, which measures student effort, the 

number of hours that you are expected to put in, in order to meet programme/module learning 

outcomes. 
 

• For a 5 ECTS History lecture module you are expected to put in at least 120 hours of work over 
the semester, including time spent in the class room, in independent study, and in preparing for 
essays and exams. 

 

• For a 10 ECTS History seminar module, you are expected to put in at least 240 hours of work 
over the semester, including time spent in the class room, in independent study, and in 
preparing assignments, presentations and your essay, etc. 

 

 
You should therefore expect to put at least 40 hours a week of work into your History studies during 

your final year. You will need to make good use of the James Hardiman Library, including, but not 

exclusively, its ‘e-resources’ – reliable scholarly journals and databases available to you online through 

the Library portal, on campus and elsewhere via remote access.   

 

 

Programme Overview 
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Final-Year History students are obliged to take two seminars and two lecture modules over the 
course of the year. 

 

Semester 1 Semester 2 

One seminar     One seminar 

     One lecture module One lecture module 

 
Note: For students entering the Professional Master of Education from September 2017 a substantial element 
of their degree in History should consist of Irish and European History.  A minimum of 15 ECTS in Irish History 
must have been taken to comply with Teaching Council requirements. 

 

 
Seminars Explained 

 
• Structure    Seminars  are  worth  10  ECTS.  They  have  a  capped  intake  of  18  students  (15 

domestic and 3 visiting) and consist of one two-hour discussion session each week over 12 
weeks. This format is designed to allow a particular focus on presentation skills and the analysis 
of primary documents. 

 

•   Assessment 
 

Semester 1                                                    Semester 2 
Participation:  10% Participation: 10% 

Presentation: 20% Presentation: 20% 

Primary source evaluation: 15%    
(c.1,500 words) 

Short essay: 20% (c.2,000 words) 

Short essay: 15% (c.1,500 words) Long Essay: 50% (5,000 words) 

Long essay: 40% (c.4,000 words)  

 
Participation and Presentation together count for 30 per cent and if you do not attend sufficient 
classes, for whatever reason, you cannot get the participation grades and it is harder to get 
good presentation grades. That is inherent in the participative nature of seminars.  

 

• Registration   Students register for the seminars of their choice online through the 
University Registration system. See http://www.nuigalway.ie/reg/. You must select one 
seminar in each semester. Final Year College of Arts Returning / Progressing students 
(including Autumn Sitting students) register from Thurs 17 September @ 10.00 am. 
Registration is open for a few weeks after that but registering as soon as possible increases 
(though it doesn’t guarantee) your chances of getting your preferred choices of seminar. In 
exercising your choices, remember that you cannot have the same lecturer for two seminars. 
The registration process will not block you but I will subsequently de-register you from one of 
those seminars.  

 

For those thinking of a career as a teacher remember that the Teaching Council stipulates a 
minimum of 15 ECTS of Irish history. So, bear that in mind before registering for the seminars 
(which carry 10 ECTS) rather than look for a change afterwards.  

 

 

Lecture Modules 
 

Structure 

http://www.nuigalway.ie/reg/
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Lecture modules are all worth 5 ECTS and generally follow the same format: two lectures of 
one  hour each  week over  twelve weeks,  and between  four and six  tutorials distributed 
throughout the semester and arranged by the relevant Lecturer. 

 

Assessment 
o Coursework: 33.3% - Coursework takes various forms. Lecturers will inform students 

of the requirements for their modules. 
o Examination: 66.7% Each examination lasts two hours and will contain an essay 

element. Extended essays in lieu of exams, where allowed, should be of up to 3,500 
words. 

 

Choice & Registration: You may choose any lecture module. Registration is online , opening 
on 17 September 2020.   

 

On-Campus and Online Learning. The university recognizes the importance of face-to-face 
teaching and is trying to strike a balance between that and the risks to the health of staff and 
students. In Semester I, Final Year students will have about 30 per cent on campus teaching 
overall. Specifically, in Seminars, students will have 1 hour out of 2 hours per week of on 
campus teaching; the other hour will be online. In Lecture courses, most of the teaching will 
be online, while occasional on campus teaching will occur depending on the availability of 
rooms. The arrangements for Semester II will be the same, unless there are changes due to 
developments in Public Health Policy and Advice, which will be communicated to the students. 

  

 

Timetable 
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MODULE DESCRIPTIONS 
 

SEMESTER 1 
 

SEMINARS (10ECTS) 

 
 

HI484 Slavery & Emancipation in the American South   

Prof Enrico Dal Lago 

 

Slavery shaped the economy, society and politics of the American South from the time the first Africans 

landed in Virginia in 1619 to the release of Abraham Lincoln’s Emancipation Proclamation in 1863. This 

seminar course aims to provide student with the indispensable background for the selection, 

interpretation and use of the vast range of primary sources available on the history American slavery 

and for their interpretation within the context of current historiographical debates. Topics treated in the 

course include: colonial slavery; slavery and the American Revolution; the “Cotton Kingdom” and the 

ideology of the master class; the master-slave relationship; slave life and culture; slave resistance and 

slave rebellion; Abolitionism and the politics of slavery; and the American Civil War and slave 

Emancipation.  

 

Introductory Reading: 

 
Rick Halpern & Enrico Dal Lago, eds., Slavery & Emancipation (Oxford: Blackwell, 2002). 
Peter Kolchin, American Slavery, 1619-1877 (New York: Hill & Wang, 2003). 
Ira Berlin, Generations of Captivity: A History of African American Slaves (Cambridge, MA: Belknap 
Harvard, 2003). 
 

HI3125 Civil War and Society in France, 1572-1598 

Prof. Alison Forrestal 

 

This module analyses the ferocious violence of the civil wars (the Wars of Religion) which convulsed 

France during the final four decades of the sixteenth century. It explores the new 

 

ideologies of sectarian hatred and opposition which shattered local communities and destabilized 

society, while also assessing the politics of the royal court and the factions of the nobility. It then 

examines the new political theories of resistance and toleration promoted by the warring Catholic and 

Protestant parties, with special emphasis on the views of major political writers who influenced events 

in France and the development of western political thought. The module finally systematically tracks 

the ways in which, following a decree of toleration (the Edict of Nantes) in 1598, the monarchy, 

society, and local communities sought to recover from the crisis of the Wars. Knowledge of the French 

language is not required, since readings (documents and secondary sources) will be provided in 

translation. 

 

Introductory Reading: 

 

Jeanine Garrisson, History of Sixteenth-Century France, 1483-1598: Renaissance, Reformation and 
Rebellion (London: Macmillan, 1995). 
Mark Greengrass, The French Reformation (Oxford: Blackwell, 1987). 
Mack P. Holt, The French Wars of Religion, 1562-1629 (Cambridge: Cambridge University Press, 2005). 
 

HI167 Power & Conflict in Northern Ireland, 1963-1972    
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Dr Tomás Finn 

 

This module explores power struggles in Northern Ireland from Terence O’Neill’s accession to power in 

1963 to the emergence of civil rights movement and the subsequent outbreak of conflict in 1968. It 

traces the escalation of the conflict up to the collapse of Stormont in 1972. It considers a variety of 

strategies for change – political activism, mass demonstrations, propaganda and armed struggles, as 

well as a variety of government strategies to contain unrest. The seminars will focus on events from the 

perspectives of various individuals and groups involved, looking at memoirs, radical publications, 

parliamentary debates, official publications, government enquiries and film footage. It will also examine 

academic studies and theoretical interpretations of these events. 

 

Introductory Reading: 

Thomas Hennessey, Northern Ireland: The Origins of the Troubles (Dublin: Four Courts Press, 2005). 

Niall Ó Dochartaigh, From Civil Rights to Armalites: Derry and the Birth of the Irish Troubles, (Cork: Cork 

University Press, 1997). 

Bob Purdie, Politics in the Streets: The origins of the civil rights movement in Northern Ireland, 

(Belfast: Blackstaff Press, 1990). 

 

 

HI165 Life in Urban Galway from the Act of Union    

Dr John Cunningham 

 

By several criteria, the period 1801-1921 was a stagnant one in Galway's history. Population statistics 

show a slight decline, and trade figures have a similar trajectory. It was a period of great change 

nonetheless, during which the state established major institutions - including a workhouse and a 

university; during which the railway and steamships revolutionised transport; during which there was 

institutional reform, several extensions to the electoral franchise, and a political revolution. Using 

documentary sources and the interpretative approach of 'history from below', students will examine the 

response of ordinary Galway people to changes in the world around them, in the spheres of education, 

work and welfare, entertainment, religion, and politics  

 

Introductory Reading: 

John Cunningham, A town tormented by the sea: Galway, 1790-1914, (Dublin: Geography Publications, 

2004).  

William Nolan & Anngret Simms, eds, Irish towns, a guide to sources, (Dublin: Geography Publications, 

1984). 

 

HI439 Vichy France    

Dr Gearóid Barry 

 

The core work of this course consists of the reading and analysis of selected secondary literature (book 

excerpts and articles) and important translated primary source documents on the period of the Second 

World War in France; between 1940 and 1944, a defeated France disappeared from the front row of the 

war and underwent four hard years of occupation by the German army and the Nazi war machine. The 

course sets the dramatic fall of France in 1940 in the context of France’s interwar political divisions. From 

this shock came the creation of a collaborationist and authoritarian Vichy state under Marshal Philippe 

Pétain whom many French people hailed – at first- as a war-hero-turned-saviour of the country. Faced 

with German occupiers and a French government that increasingly collaborated with the economic and 

racial demands of the Nazis, Frenchmen and Frenchwomen faced daily choices about co-operating, 

resisting or just surviving. Anti-Semitic persecution – that initiated by the French themselves and the 

co-operation of the French government in the Holocaust- is a shocking and dramatic part of this story 

that we will cover in detail. We shall also linger, however, in the fascinating ‘grey zone’ of survival that 

most people lived in, most of the time, acting neither as heroes nor as villains. The role of the De Gaulle’s 
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Free French and of the internal Resistance, ranging in beliefs from Communists to Catholics, must also 

feature, as does, at the course’s end, the question of what sort of justice was done in France’s post-war 

purge and why the rights and wrongs of Vichy France remain apparent obsessions for France down to 

the present day. 

 

Introductory reading: 

Richard Vinen, The Unfree French: Life under the Occupation (London: Penguin, 2007). 

Carmen Calil, Bad Faith: A forgotten history of family and fatherland (London: Jonathan Cape, 2006). 

Julian Jackson, France: the Dark Years, 1940-44 (Oxford, Oxford University press, 2003). 

 

 

HI 3178 FOOD, CLOTHES, HOUSING AND LEISURE IN BRITAIN AND IRELAND 1920-1973.  

Dr Caitriona Clear  

 

Building on the basic structures of modern Irish and British history learned in First and Second Year, the 

Final Year student will gain, in this seminar, knowledge of everyday life in Ireland and Britain through 

changing tangibles like housing, food, clothing and leisure (excluding sport), in the years stretching from 

First World War/Irish independence to the entry of both countries into the European Economic 

Community. The main emphasis will be on the changing social, economic and demographic facts of life, 

and the intense focus will be on the material culture. Ireland and Britain will be not so much compared 

to one another as seen in the context of each other; there were many cultural, economic and indeed 

personal links between the two jurisdictions. The social conditions and cultural life of Northern Ireland 

will come into the story, sometimes in the administrative and economic context of the United Kingdom 

of which it was a part, sometimes in the context of the Free State/Republic with which it maintained 

many social and cultural ties, but it will not be treated separately. 

 

Reading List Will Be Supplied. 

 

 

HI3110 European Warfare 1618-1714    

Dr Pádraig Lenihan 

 

This is primarily a study of the tactics and technology of European warfare on land and sea during an 

epoch of religious wars, unprecedented diplomatic realignments, rising and failing states, a ‘general 

crisis’ and external Ottoman pressure. Through discussion, presentation and self-directed learning, with 

an emphasis on contemporary texts, the module will progress thematically through such themes as 

state policy and grand strategy, tactical changes as a response to gunpowder weaponry, the 

(in)decisiveness of battle, ‘heroism’ versus ‘technique’ in the Vauban-era siege, manoeuvre, logistics and 

‘contributions’, the impact of war on civilians, moral contexts: the ‘laws of war’ and the ‘law of nations’, 

women in the world of camp and train, recruitment and promotion, officers and men, the intellectual 

inheritance of classical Greek and Rome.  

 

Introductory Reading: 

John A. Lynn, The Wars of Louis XIV 1667-1714 (London: Longman, 1999). 

John Childs,  Warfare in the Seventeenth-Century (London: Cassell, 2001). 

Jeremy Black, A Military Revolution? Military Change and European Society 1550-1800 (London: Palgrave, 

1991). 

 

 

HI443 State and People in Ireland 

Niall Ó Ciosáin 
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The quarter century after 1820 saw the establishment of some of the most fundamental state 

interventions in the lives of ordinary people in Ireland. They included a primary education system, a 

national police force, a network of local courts and a system of poor relief. These projects were 

underpinned by a simultaneous development, the centralisation of knowledge and information about 

Irish society. The first full population census was taken in 1821, the country was mapped by the 

Ordnance Survey in the 1820s and 1830s, and a series of state reports examined a comprehensive range 

of issues concerning economic, social and religious life. This course examines this question by taking the 

more important state reports of this period as a starting point. For seminar discussion and for the written 

project, students will read the reports and analyse them both as official discourse about Ireland and as 

blueprints for policy initiatives. 

 

Introductory Reading: 

 

Theodore M Porter, “Genres and objects of social inquiry, from the enlightenment to 1890’ in Theodore 

Porter and Dorothy Ross (eds), The Cambridge History of Science Vol. 7. The Modern Social Sciences 

(2002), p.13-32. 

Gearóid Ó Tuathaigh, Ireland Before the Famine (1972), Ch.3, ‘The state and the people’. Philip Harling, 

The Modern British State (2001), Ch. 3, ‘The Limits of the Laissez-faire state’ 

 

 

 

LECTURE MODULES (5ECTS) 

 
HI3100 Globalization since 1945 
Dr Kevin O’Sullivan  
 
The phenomenon of globalisation is vital to our understanding of the world since the end of the Second 
World War, and particularly since the 1970s. In this module we will look at the processes that made the 
world a more integrated and interdependent place in the second half of the twentieth century. Beginning 
with the United Nations and ending with the anti-globalisation movement and the ‘Battle of Seattle’ in 
the late 1990s, we will examine the actors (international organisations, social movements, NGOs); issues 
(environmentalism, human rights, consumerism); and impacts (rising inequality, and organised reaction 
against the spread of global capital) that were key to that process, and ask: how has globalisation come 
to shape our contemporary world? 
 
Christopher A. Bayly, Remaking the Modern World, 1900-2015: Global Connections and Comparisons 
(Oxford, 2018). 
 

HI376 Popular Culture in Pre-industrial Europe  

Dr Niall Ó Ciosáin 

 

This course deals with traditional cultural forms as they existed in the 16th and 17th centuries, 

particularly in Western Europe; the emerging differences between elite and popular culture; changes 

within popular culture caused by economic, religious and political developments; and the discovery of 

popular culture as an object of study in the late-18th century. 

 

Introductory Reading  

Peter Burke, Popular Culture in Early Modern Europe (New York: New York University Press, 1978). 

Pieter Spierenberg, The Broken Spell: A cultural and anthropological history of preindustrial Europe 

(Newark, NJ: Rutgers University Press, 1991). 

 
 

=============================================================== 
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Timetable 

 
 

SEMESTER 2  
 

  SEMINARS (10 ECTS) 

 

 
HI3126 Labour Radicalism in the Anglophone World, c. 1900-1939 
 
Dr John Cunningham 
 
Focusing on the Anglophone world (USA, Canada, Ireland, Britain, and Australia in particular), this 
seminar module will examine the emergence of the radical labour ideologies of syndicalism (or 
industrial unionism) and communism in the early twentieth century. It will consider the organisational 
forms and cultures of the principal movements espousing these ideologies (i.e., the 'Wobblies', 
originating in the US, c.1905; the Russian-dominated Communist movement, post-1917), discuss the 
relationship of one to the other, and compare their orientations towards social democratic and 
nationalist movements. 
 
Introductory Reading: 
 
Ralph Darlington, Radical Unionism: the rise and fall of revolutionary syndicalism, (2nd Ed., Chicago: 
Haymarket Books, 2013). 
 
Jacob A. Zumoff, The Communist International and US Communism, 1919-1929, (Chicago: Haymarket 
Books, 2015). 
 
Manus O'Riordan, Connolly in America, (Belfast: Irish Communist Organization, 1971). 
 
HI3123 Power & Pleasure at Versailles: The Reign of Louis XIV (1661-1715) 
 
Prof. Alison Forrestal 
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‘But for the fear of the devil, King Louis would have caused himself to be worshipped as a god…Glory 
was his passion.’ 
 
In this module students will study the development of one of the most important and controversial 
states in early modern Europe, under the rule of King Louis XIV. The ‘Sun King’ was admired, feared, 
and loathed by his contemporaries, but few doubted his ambition: during his long reign, the French 
monarchy became synonymous with the pursuit of ‘absolute’ royal power and kingly glory on the 
domestic and international fronts. This module will examine the realities and illusions of royal authority 
in this period, investigating French ambitions and strategies in diplomacy and war, the treatment of 
minorities and dissidents in French society, the recasting of traditional forms of government into more 
centralized methods of political and social control, and the lavish culture and society of court life at 
Versailles. Knowledge of the French language is not required, since readings (documents and 
secondary sources) will be provided in translation. 
 
Introductory Reading: 
 
David Smith, Louis XIV (Cambridge: Cambridge University Press, 2010). 
David Sturdy, Louis XIV (Basingstoke: Palgrave MacMillan 1998). 
Richard Wilkinson, Louis XIV, France and Europe 1661-1715 (London: Hodder, 2002). 
 
 
HI3102 The Irish and Colonial Australasia  

Dr Laurence Marley  

 

‘What would people say if I became a policeman?’ - Ned Kelly, 1879. This module examines the various 

patterns of Irish settlement, identity formation and assimilation in Australasia, from the early penal 

colonies of the late eighteenth century to the Commonwealth of Australia in 1901. The principal areas 

under examination include: Irish convict transportation; emigration, independent and government 

assisted; race, the Irish and the colour bar in the antipodes; Irish involvement in policing and law and 

order at the frontier of the British empire; and the extent to which Old World sectarian divisions survived 

in the colonies. Taking a transnational approach, the course also considers the extent to which the 

Australasian colonies informed developments and debates in Ireland during the nineteenth century.  

 

Introductory Reading:  

Patrick O’Farrell, ‘The Irish in Australia and New Zealand’, in F.X. Martin and W.E. Vaughan (eds), A New 

History of Ireland: Ireland Under the Union, I (Oxford: Oxford University Press, 1989 Patrick O’Farrell, The 

Irish and Australia: 1788 to the Present (Cork: Cork University Press, 2001) [available on-line, James 

Hardiman Library]. 

Richard P. Davis, Irish Issues in New Zealand Politics, 1868-1922 (Otago: University of Otago Press, 1974). 

 

HI578 Children & the State in Ireland, 1838-2011 

Dr Sarah Anne Buckley 

 

This seminar will examine the care of children by the British and Irish State from the 1838 Poor Law Relief 

Act (Ireland) to the present, concentrating on issues of class, gender and religion. It will assess not only 

the State’s treatment of vulnerable children, but also its agencies and other charitable and voluntary 

organizations involved in child welfare provision. It will utilize a wide range of primary materials, 

including state papers, official debates and publications, newspaper articles, court records, case files, 

records of voluntary and charitable organizations, photographs, films and memoirs. It will address not 

only the treatment of children, but changing notions of childhood in Ireland during the period. The 

module will begin with an examination of the Poor Law system and ‘poor law children’ in the nineteenth 

century. Following this, attention will be placed on the development of orphanages by religious orders, 

the foundation and expansion of the industrial and reformatory school systems, the introduction of 
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compulsory education, and the foundation of the National Society for the Prevention of Cruelty to 

Children (NSPCC). Other topics include: Irish nationalism and children’s culture, social reformers, 

legislation on families and on parental rights, institutionalization as a response to children in poverty and 

to those outside of the nuclear family, and the relationship between the Catholic Church and the State. 

The treatment of unmarried mothers and ‘illegitimate’ children are central to this assessment. Although 

primarily addressing the ‘public’ child, the seminar will also look at the ‘private’ child, concentrating on 

the development of education, leisure and changing conceptions of childhood in the period. The seminar 

will conclude with a look at representations of childhood in film, memoir and literature, and a case study 

of children/childhood in Galway. 

 

Introductory Reading: 

 

Philippe Aries, Centuries of Childhood (London : Jonathan Cape, 1962). 

George K., Behlmer, Child abuse and moral reform in England, 1870-1908 (Palo Alto CA: Stanford 

University Press, 1982) and Friends of the Family: The English Home and Its Guardians, 1850-1940 (Palo 

Alto CA: Stanford University Press, 1998). 

Donna Birdwell-Pheasant, ‘Family systems and the foundations of class in Ireland and England’, The 

History of the Family, 3, 1 (1998), 17-34; ‘Irish households in the twentieth century: culture, class and 

historical contingency’, Journal of Family History, 18 (1993), 19-38. 

Anthony Burton, ‘Looking forward from Aries? Pictorial and material evidence for the history of 

childhood and family life’, Continuity and Change, vol.4, no.2 (August 1989). 

James Casey, The history of the family (Oxford: Blackwell, 1989). 

Harry Hendrick, Child Welfare: Historical dimensions, contemporary debate (Bristol: Policy Press, 2003). 

Laslett, Peter, ‘Introduction’, Household and Family in Past Time, 1-89 (Cambridge: Cambridge University 

Press, 1972). 

Lee, J.J., Ireland 1912-1985: politics and society (Cambridge: Cambridge University Press, 1989 

 

HI3112 The First World War: Transnational Perspectives   

Dr Gearóid Barry 

 

The First World War – which mobilized entire societies for war on an unprecedented scale - raises 

enduring questions about coercion, consent and violence in modern society. Taking the approach of 

transnational history – which seeks to identify links and common themes across national borders- this 

course combines national histories of large and small belligerents (ranging, for example, from Germany, 

France and the UK to Serbia) with a thematic approach examining the place of the First World War in 

social and cultural change and continuity in Europe and the wider world in the twentieth century. Thus, 

our readings may consider diverse themes such as women’s war work, nationalism, religion and the use 

of poison gas and submarine warfare. Against the background of the war’s centenary, students will also 

engage with topical issues of popular memory and the ever lively historical debates and controversies 

relating to the First World War and its consequences.  

 
Introductory Reading: 
David Stevenson, 1914-1918: The history of the First World War (London: Penguin, 2005). 
Michael S. Neiberg, Dance of the Furies: Europe and the Outbreak of World War I (Cambridge, Mass: 
Belknap Press, 2011).  

John Horne (ed.), A Companion to World War I (Chichester: Wiley-Blackwell, 2010) 
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HI570 Technology and Social Change c.1830-1930 

Dr Pádraig Lenihan 

This module examines the dynamics of technological innovation and its socio-economic context and 

consequences with reference to Europe and North America in the period 1750-1930. Recurrent questions 

include the nature of invention and innovation and why does technological change occur in some 

societies more than others and includes consideration of value systems, geographical and natural 

resource endowment and path dependency. The module unfolds around major  themes including 

communications (moveable type printing; telegraphy and the reordering of time and space, the 

telephone and sociability; mass communication media, the yellow press and radio) transport (the world 

the railways made; electric traction and the ‘walking city’; the ‘Model T’) production (textiles and steam 

power, the factory system, ‘scientific management’ and Fordism), medicine, warfare, responses to 

technological change in art and literature (with specific reference to science fiction), and medicine.   

Introductory Reading 

Self-Directed Learning: Texts on Blackboard   
Ruth Schwartz Cowan,  A social history of American technology. (New York; Oxford, 1997)  
Joel Mokyr, The Lever of Riches: Technological Creativity and Economic Progress (Oxford: Oxford 
University Press, 1990) 

 

HI3121 Famine in Ireland 
 
Dr Niall Ó Ciosáin 
 
This course begins by examining famine in general, with a particular emphasis on theories of causation; 
then it looks at the role of famine within the pre-industrial demographic regime in Europe. These subjects 
are then brought to bear on a detailed study of the Irish famine of 1845-50 and its background. Topics 
include famine relief policy and practice, the social effects of famine and the memory of catastrophe. 
 
Introductory Reading: 
 
David Arnold, Famine: Social Crisis and Historical Change (Oxford & New York: Oxford University 
Press, 1988) 
Ciarán Ó Murchadha, The Great Famine: Ireland's agony 1845-52 (London: Bloomsbury, 2011) 
Peter Gray, Famine Land and Politics: British Government and Irish Society 1843-1850 (Dublin: Irish 
Academic Press, 1999) 
 
HI569 Aristocratic Women in Medieval Society, c. 750-1250    
Dr Kimberly LoPrete 
 
This seminar examines aristocratic women’s diverse lived experiences and their multiple contributions 
to society, politics, & religious life, c.750-1250. The prevailing anti-feminism of the period is 
acknowledged, though emphasis is placed on the ‘cracks’ in the hegemonic discourse that created spaces 
for learned and authoritative women. Themes treated include medieval ‘scientific’ views of sex & gender 
(alongside gender stereotyping in the representation of medieval women); the education & Latin literacy 
of aristocratic women (including the role of ‘family monasteries’ in society at large); women’s roles in the 
medieval aristocratic family & ‘domestic sphere’ (the centre of political, military & economic activity at 
this time); aristocratic women’s ‘legal’ rights in relation to land ownership & jurisdictional powers of 
command (including critical examination of the ‘Schmid-Duby’ thesis). 
 
Introductory Reading:  
 
Theodore Evergates, (ed.), Aristocratic Women in Medieval France (Philadelphia: University of 
Pennsylvania Press. 1995). 
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Kimberly LoPrete, ‘ “The Lady Vanishes”: Medieval Texts, Modern Historians and Lordly Women’, 
Quaestiones medii aevi novae 55 (2014): 55-110; on line at: 
https://www.academia.edu/16866389/_The_Lady_Vanishes_Medieval_Texts_Modern_Historians_and
_Lordly_Women Simon MacLean, Ottonian Queenship (Oxford: Oxford University Press, 2017) 
 
 
H1574: Madness and Society from Ancient Times to the Present 
 
Prof. Matthew Smith 
 
The aim of this class is for students to explore how madness has been explained, treated and 
experienced, from ancient times to the present, particularly in western cultures. Mental illness has long 
been and continues to be a controversial topic. The history of madness and psychiatry has also been one 
of the most popular areas of study for historians of health and medicine. It has its own dedicated journal 
(History of Psychiatry) and book series that focus solely on the topic (eg: ‘Mental Health in Historical 
Perspective – Palgrave). Among the goals of this module will be to examine why the history of madness 
has been so divisive, yet compelling, and to investigate how this history can inform out attempts to 
understand mental health today. Students will investigate how thinking about madness has changed 
over time and the many cultural, economic and political factors that have influenced notions about 
mental health and psychiatry. Students will engage with, and think critically about, primary sources 
ranging from popular literature and film to newspaper articles and medical studies, in addition to relevant 
secondary source material. Topics will include humoral medicine, asylums, race, gender, 
psychopharmacology and the social determinants of mental illness. 
 
Introductory Reading: 
 
Coleborne, Catherine, Why Talk About Madness? (Basingstoke: Palgrave, 2020) 
 
Pietikäinen, Petteri, Madness: A History (London: Routledge, 2015) 
 
Scull, Andrew, Madness in Civilization: A Cultural History of Insanity, from the Bible to Freud, from the 
Madhouse to Modern Medicine (Princeton: Princeton University Press, 2016) 
 
 
 

 

https://www.academia.edu/16866389/_The_Lady_Vanishes_Medieval_Texts_Modern_Historians_and_Lordly_Women
https://www.academia.edu/16866389/_The_Lady_Vanishes_Medieval_Texts_Modern_Historians_and_Lordly_Women
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LECTURE MODULES (5ECTS) 

 

HI585 Debates and Controversies in European Women’s History, c.1780-1939 

Dr Caitriona Clear 

 

The focus of this transnational Final Year lecture module is historiographical as well as historical. As well 

as appreciating how women’s lives at every social level changed in this century and a half of sweeping 

political and social transformation, students are introduced to the many controversies which have been 

generated in European women’s history since the early 1970s e.g. did domestic service ‘modernise’ or 

enslave working-class women? How did the labour movement treat women? How did hospital nursing 

develop as an all-female profession? How did women experience ‘white-blouse’ office work and shop 

work? Did winning the vote make much difference to women’s rights in the interwar period? On all these 

questions, as much attention as possible will be paid to French, Scandinavian, German, Belgian, Italian, 

Spanish and Russian women. British and Irish women will of course be mentioned, but care will be taken 

not to duplicate other history modules which focus on e.g. the British and Irish suffrage movements or 

women in Irish nationalism and trade unionism. 

 

Introductory Reading: 

O.Hufton, The Prospect Before Her: a history of women in western Europe 1500-1800 (London: Harper 

Collins 1995). 

D.Simonton, A History of European Women's Work, 1700 to the present (London: Routledge 1998). 

 

HI362 Party & Power in 19th- and 20th-century British History   

Dr Laurence Marley 

This course explores the relationship between the exercise of political power and the development of 

political parties in Britain in the period c. 1783-1924. The lectures consider the interplay between 

ideological and socio-economic forces, organisational structures, leadership and mass political 

mobilisation. Areas under examination will include the Great Reform Act of 1832 and the changing 

nature of electoral/political culture during the course of the nineteenth century; the rise of Chartism, the 

greatest movement of popular protest in British history; the role of the empire factor in party politics in 

this age of imperialist expansion; suffragist and suffragette campaigns for female franchise in the late 

Victorian and Edwardian periods; and the rise of independent labour politics in Westminster, and the 

political eclipse of the great Liberal Party after WWI. Given the legislative union between Great Britain 

and Ireland from 1801, this survey of British political history in the ‘long nineteenth century’ will prove 

valuable to those also interested in parallel developments in Ireland during that period. 

 

Introductory Reading: 

David Brown et al (eds), The Oxford Handbook of Modern British Political History, 1800-2000 (Oxford, 
2018). 
Boyd Hilton, A Mad, Bad and Dangerous People? England 1783-1846 (Oxford, 2006). 
Stephen J. Lee, Aspects of Modern British History, 1815-1914 (London: Routledge, 1994). 
K.T. Hoppen, The Mid-Victorian Generation, 1846-1886 (Oxford : Oxford University Press, 1998).  
Martin Pugh, The Making of British Politics, 1867-1945 (Oxford: Oxford University Press, 2002). 
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SUBMITTING COURSEWORK 

 
During your Final Year, you will have to submit a range of types of coursework to your different 

lecturers. Each lecturer will give you clear instructions about what you have to submit, in what 

format, where and when. The following are general guidelines. 
 

What and how to submit 

Two copies of coursework should be submitted.  This will usually be one hard-copy and one electronic 

copy. The two copies should be identical, and should have your name, ID, module ID and assignment 

title clearly marked. 
 

The hard copy should have a History Assignment Appraisal Sheet attached. This is a form that allows 
lecturers to provide feedback quickly and efficiently. You can get copies of this form in the reception 
area of History, Floor 2, Tower 1. Your lecturer will tell you where to deliver the hard copy, usually to 
Helena Condon. There are also course submission boxes outside the secretaries’ office on Floor 2. Do 
not put essays under lecturers’ doors or email essays unless explicitly asked by the lecturer. 

 
Electronic copies are usually submitted via Blackboard and will usually be processed by the Turnitin 

anti- plagiarism software. They should be submitted in Microsoft Word format (.doc or .docx), or in 

Rich Text Format (.rtf). If you are using a university computer which has Microsoft Works (but not 

Word), please save the file as RTF (not .wps) before submitting it. 
 

Keep a copy of your assignment, just in case the submitted copy is mislaid. 
 

Format 

Your lecturer will tell you what the requirements for your assignment are (e.g. length, type of 

assignment, topics to be addressed). 
 

All written assignments should be word-processed. They should have your name, ID, module ID and 

assignment title clearly marked on a cover page. They should have page numbers. They should use 

footnotes to acknowledge sources of information and of direct quotation (your word-processor can 

insert footnotes automatically; if you don’t know how to do this, please learn). They should have a 

bibliography listing the sources you have consulted. See the Essay Checklist later in this handbook. 
 

For further information (including guidelines on writing essays, formatting footnotes and 

bibliographies, and avoiding plagiarism) always consult the History Style Sheet (included later in this 

handbook). 
 

Deadlines 

Deadlines for coursework are set by the individual lecturers, and they will inform you well in advance. 

Unfortunately, it is very difficult to coordinate deadlines for History modules, let alone History 

deadlines with those in other disciplines, and this means that there will be some weeks when you are 

much busier than others. Find out from your lecturers when their deadlines will be, and make a list of 

all your deadlines, so that you can plan to spread your work appropriately and avoid putting yourself 

under undue pressure.  
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You should submit your work on time. Given the number of assignments required over the course of 

the semester, it is in your own interest not to fall behind. It is also essential for academic staff, because 

they have their own busy workloads and will have scheduled a period for assignment marking. If you 

do not submit on time, you cannot expect the lecturer to mark it until they have time to do so, and 

lecturers are not obliged to mark work submitted more than 2 weeks late. 
 
 

Feedback 

When the lecturer has marked all the assignments you may have the opportunity to have a personal 

meeting with the lecturer to discuss your work. Whether oral or written, the lecturer’s comments will 

give you valuable guidance on the topic at hand, and on essay- writing generally. They may help you 

with subsequent assessment for the module, and also with assessment on other modules.  
 
 

Marking Scale and Assessment Criteria 
 

See Appendix 1: NUI Galway Marking Scale and Assessment Criteria (p 31) for brief descriptions of 

the standard of work expected for each grade. It would be a good idea to study this before submitting 

your assignment. You may like to look at it again when trying to understand your mark. This is the NUI 

Galway standard assessment information and can also be referred to online at: 
 

http://www.nuigalway.ie/exams/downloads/module_grade_descriptors_for_undergraduate_de

gree_progra mmes.pdf 

 

 

 

POLICY ON LATE SUBMISSION OF ASSIGNMENTS 

 
 

   Students are required to submit assignments by the due deadline set by the Department, using the 

submission procedure specified for that assignment, normally by hard copy and by ‘turnitin’.The 

module lecturer/convenor may, for good cause, allow a one-week extension to individual students, 

provided that in advance of the deadline the student submits a written request (by e-mail or letter) 

for such an extension and that this extension is agreed, by the lecturer in writing (by e-mail or letter). 

If you have medical or other reasons for thinking that you might find it difficult to meet the deadline, 

contact the lecturer as soon as possible to discuss your options. If the delay is due to medical 

problems,please keep medical certificates and show them to the lecturer(s) concerned.The lecturer 

may allow further extensions. In such cases students will normally be required to present a medical 

certificate or other evidence of a compelling reason for late submission. Again, this must be  agreed 

in writing. 

 

 

   Students seeking an extension shall contact the staff member who is convenor of the relevant 

module. On submission, the written permission for an extension shall be attached to the hard copy 

on any such late assignments. Where an extension has not been agreed in advance, or where a 

student submits an essay after agreed extensions have expired, the lecturer may impose a penalty 

for late submission. For each day that elapses between the expiration of the deadline and the receipt 

of the work by the Department, 2 percentage points will normally be deducted from the student’s 

mark for that assignment. Extensions will not normally be granted for extended essays, research 

http://www.nuigalway.ie/exams/downloads/module_grade_descriptors_for_undergraduate_degree_progra
http://www.nuigalway.ie/exams/downloads/module_grade_descriptors_for_undergraduate_degree_progra
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papers or dissertations, whether for lecture or seminar modules. Extended essays, research papers 

or dissertations for such modules that are received late may attract a mark of zero. 

 

 WRITING ESSAYS 
 
 

In a History essay you will attempt to convey to the reader your own ideas about a specific subject, in 

the form of a reasoned argument that is based on evidence from the past.  History as a discipline 

involves understanding that there are many valid perspectives on any one issue. Part of the task of the 

historian is to exercise powers of empathy and reflect the diversity of those past perspectives. Thus, 

you must write a balanced essay which discusses a range of different viewpoints, as supported by 

evidence. However, at the same time the historian must acknowledge that (s)he is writing from his/her 

own particular viewpoint. Thus, in your essay you must make it clear what your own viewpoint is, and 

argue the case for why this is the most useful way of seeing the subject. 
 

Lecturers will generally set specific titles for essays, designed to encourage you to argue a case on a 

particular issue. Titles will often take the form of a question and may focus on controversial or difficult 

aspects of a topic. It is thus vital that you take the title and use it exactly as it has been set by the 

Lecturer. You should aim to answer the question, or address the issues raised by the title, as explicitly 

as possible. 

 
At all times, your essay should focus on analysis and argument – NOT on description or narrative or a 

simple chronology of events. Your essay should include three substantive parts: Introduction, Body 

and Conclusion. 
 

In the Introduction you need to set out your own arguments and show how you will develop them 

over the course of the essay. You should ensure that your arguments directly answer the specific 

question that has been set. You may also wish to use your introduction to define any terms or 

phrases which are integral to the essay and which may require clarification. 
 

The Body of your essay will be composed of multiple paragraphs and will develop the ideas set down 

in your introduction. Each paragraph should in general deal with one main point, which is clearly and 

logically connected with the paragraphs and points that precede it and follow it and thus contributes 

to the overall flow of your argument. 
 

The Conclusion of your essay must show how you have fulfilled the promise of the introduction, how 

you have supported your arguments, and how you have answered the specific question that was set. 

You may also use the conclusion to acknowledge any ambiguities or points of debate that must remain 

unresolved, although no ideas or information that you have not previously mentioned should be 

included. 
 

You should aim for a clear, concise and accurate writing style. You should avoid using overly complex 

language, and make sure that you know the meaning of all the words that you use. Short sentences 

are often better than long ones. Grammar and style are important criteria for gaining marks in history 

essays.  Only include material that is relevant to your argument. Avoid vague, general statements, and 

include only points and ideas that help you answer the question.  Use enough evidence (examples, 

quotations from primary sources, case studies, statistics) to back up your argument, but do not fall into 

the trap of providing evidence merely for its own sake. 
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HISTORY POLICY ON PLAGIARISM 
 

All work submitted by students for assessment purposes is accepted on the understanding that it is 

their own work and written in their own words, except where explicitly referenced using the accepted 

norms and formats of the appropriate academic discipline. 
 

Plagiarism (as understood in the University’s Code of Practice) is the act of copying, including 

paraphrasing or directly quoting from, the work of another without adequate acknowledgement. 

The submission of plagiarised materials for assessment purposes  is fraudulent and all suspected cases 

will be investigated and dealt with appropriately by the University according to the ‘Code of Practice 

for Dealing with Plagiarism’. Whilst many cases of plagiarism arise with no deliberate intent to cheat, 

this still constitutes a breach of acceptable practice.  
 

Cases in which students knowingly permit others to copy their work are considered offences and 

shall also be subject to the procedures outlined in the Code of Practice. 
 
 

Avoiding plagiarism 
 

To avoid plagiarism: 
1. Acknowledge your sources 
2. Use your own words as much as possible 

 
Acknowledging your sources means using footnotes to indicate where you got a piece of information 

(e.g. a statistic), or an interpretation of a document, or a quotation. This is part of the scholarly 

convention of acknowledging the work of earlier scholars and assisting future scholars.   
 

It is a common misunderstanding that inserting lots of footnotes (and quotation marks around direct 

quotations) is all you need to do to avoid plagiarism. But footnotes and quotation marks alone won’t 

make a good essay if the bulk of it is written in somebody else’s words. 
 

Imagine an essay which is entirely stitched together from paragraphs copied from books or articles 

(or cut-and-pasted from the web). If you try to pass this off as your own work, you are clearly 

cheating. But what if you put quotation marks around all the paragraphs which you’ve copied word- 

for-word, and then insert a footnote to the original source? You are acknowledging your sources, 

aren’t you? But what you haven’t done is fulfill the requirements of the assignment, because you 

haven’t demonstrated that you know anything about the topic or that you can write a coherent 

argument. When we mark your assignments, we need to be able to find out what you know, what 

you think, and how well you can express this. Therefore: use your own words as much as possible. Do 

not use too many quotations, certainly no more than one quotation from another scholar in each 

paragraph.  Instead, paraphrase the words of historians wherever possible, or restate the source’s 

meaning in your own words.  So, change the structure of the sentence, as well as the words being 

used. When you paraphrase, you must also include a footnote and an entry in your bibliography, just 

as you would for a quotation. Ideas borrowed from other people should still be acknowledged, 

even if expressed in your own words. 
 

Here is an example of paraphrasing 
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Original Quotation: ‘With his treasury overflowing with American silver, the King of Spain could 

credibly aspire to world domination. What else was all that money for, but to enhance his glory?’1 
 

Unacceptable Paraphrase: According to Ferguson, with a treasury overflowing with American 

precious metals, the King of Spain could reasonably hope for world domination. Why else did he want 

all that money, but to give him more glory? 
 

This is unacceptable as a paraphrase, because a) there is no footnote reference to the original source, b) it 

uses too many of the same words used by the original author, and c) it adopts much the same sentence 

structure. Using Ferguson’s words and ideas in this way would amount to plagiarism. 
 

Acceptable Paraphrase 1: According to Ferguson, the Spanish King hoped for glory and world 

domination, as he had grown rich on silver from the Americas.2 
 

This is an acceptable paraphrase, as when you compare it with the original you can see that it uses both 

different wording and a different sentence structure. It also includes a footnote reference to the original 

source. 
 

Acceptable Paraphrase 2: The Spanish King had grown rich on American silver, which he saw as 

a means to increase his political power in Europe and overseas.3 
 

This is also acceptable. Although it is not such a close paraphrase as paraphrase 1, it is clearly coming 

from the same source and thus needs the footnote. 
 

Good referencing will improve your grade. Bad referencing may lose you marks. If in doubt, insert a 

footnote. 
 

You may find yourself discussing an assignment with another student. If you do so, ensure that when 

it comes to the writing stage, you work alone and use your own ideas and words. Do not allow another 

student to copy your work. Replicating the work of another student, or allowing your work to be so 

replicated, is an offence under the University’s Code of Practice. 

 

Be wary of non-academic websites, including Wikipedia. They may contain information plagiarised 

from other sources. This might inadvertently lead you to commit an act of plagiarism yourself. In 

general, remember that non-academic sources, both print and on the internet, can be unreliable. 

Think about who put the information on the net, what their credentials are, and what their purpose 

was. Prior to publication, scholarly books and articles (including those available through databases 

like JSTOR) are read by other historians to assess their accuracy and interpretation. Non-academic 

internet sources usually are not. They can be posted by anyone and may include serious errors. They 

should thus be avoided. 

 

 
1 Niall Ferguson, Empire: How Britain Made the Modern World (London: Penguin, 2003), p. 7. 
2 Ferguson, Empire, p. 7 
3 Ferguson, Empire, p. 7 
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STYLESHEET AND GUIDELINES FOR WRITTEN ASSIGNMENTS 
 
 

This document sets out guidelines for the presentation of written assignments in History.  Failure to 

follow these guidelines may result in a loss of marks. You should make sure you submit all written 

assignments required. 
 

Presentation and Layout 
 

• All written assignments must be typed or word-processed 

• Al written assignments must be 1.5 or double-spaced and in 12 point font 

• Insert page numbers, beginning with the first page of text, not the title page 

• Every written assignment should have a title page including the following:  

o Title of Essay 

o Name of Student 
o Student ID 
o Course Name and Number Name of Course Convenor  

o Word Count 

o Date of Submission 

• For every written assignment also fill in one copy of the official History Assignment Appraisal 
Sheet and staple it to the front. Some course convenors may ask for two copies. 

• Staple the pages of your assignment together.  It is not necessary to use any expensive form 

of binding 

• Always proof-read your essay, complete a spelling and grammar check 

• Always keep a hardcopy of your assignment as well as an electronic copy 

• Always back up your work 

• Follow any specific guidelines given by your Lecturer, particularly relating to assignment 

submission 
 
 

Footnotes and Bibliography – general rules 
 

References should be made in the form of numbered footnotes. They should be numbered 

consecutively throughout an essay. Information in references should tally with that in the 

bibliography. 
 

Italics are used for the titles of published works; normal type and quotation marks are used for 

individual parts of published works and for unpublished works. So, the titles of books, journals, 

government publications, pamphlets, newspapers and magazines should be in italics, while the titles 

of chapters, articles (whether in books or journals), unpublished theses and unpublished papers should 

be in normal type and quotation marks. Manuscript collections should also be in normal type but 

without quotation marks. 

To insert footnotes, using programmes after Microsoft 2003, go to Toolbar, hit ‘References’, hit 

‘Insert Footnote’. With other programmes, go to Toolbar, hit ‘Paragraph’ and scroll down to ‘Insert 
Footnote’ 
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Referencing Secondary Sources – Footnotes and the short-title system 

 
There are a number of different methods of referring to sources. The most commonly used in history is 

the short-title system. In this system, the following information is provided when reference is made to 

the work. 
 

1)   Book (whether used as a primary or secondary source) 
 

The first reference comprises: 
 

-    First name (or initials) and surname of author or editor of the book 

-    Title of the book in italics 

-    Edition number (if other than first) 

-    Name of publisher and/or place of publication 

-    Date of publication 

-    Page number (s) 

The second and subsequent references to a book comprise: 

-    Author’s surname 

-    Short title of the book 

-    Page number 
 

Examples:  
 

Charles Townshend, Easter 1916: The Irish Rebellion (London: Penguin, 2005), p. 64. 
Townshend, Easter 1916, p. 53. 
 
For a multi-authored or co-edited book, include all names in alphabetical order. 

 
John Horne and Alan Kramer, German Atrocities, 1914: a history of denial (New Haven, Conn.: Yale 
University Press, 2001), p. 112. 

 
Horne and Kramer, German Atrocities, p. 112. 

 
 

2)   Article/Chapter in an edited book; includes translated primary sources published in an 

anthology or other book 
 

The first reference to an article in a book comprises: 
 

-     First name (or initials) and surname of author or editor of the book 

-     Title of the article in quotation marks/inverted commas 

-     ‘in’ 

-     First name (or initials) and surname of the editor of the book/translator 

-     Title of book in italics 

-     Edition number (if other than first) 

-    Name of publisher and/or place of publication 

-    Date of publication 

-    Page number (s) 
 
 

 

The second and subsequent references to a book comprise: 

-    Author’s surname 

-    Short title of the article/primary source 

-    Page number (s) 
 

Examples: 
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J.J. Lee, ‘In Search of Patrick Pearse’ in Theo Dorgan and Máirín Ní Dhonnchadha (eds), Revising the 
Rising (Derry: Field Day, 1991), pp. 122-38. 
Lee, ‘In search of Pearse’, p. 122. 

 
 

3)   Article in a Scholarly Journal (whether used as a primary or secondary source) 
 

The first reference to an article in a journal comprises 
 

-     First name (or initials) and surname of the author of the article 

-     Title of the article in quotation marks/inverted commas 

-     Title of the journal in italics 

-     Volume number 

-     Issue number 

-     Year 

-     Page number (s) 
 

The second and subsequent references to an article in a journal comprise: 
 

-     Author’s surname 

-     Short title of the article 

-     Page number (s) 
 

Example: 
 

Michael Foy, ‘Ulster Unionist Propaganda against Home Rule 1912-14’, History Ireland, Vol. 4, No. 1 

(Spring, 1996), pp. 49-53. 

Foy, ‘Ulster Unionist Propaganda’, p. 53. 
 
 

For anonymous works 
 

- The Annals of Ulster, Seán Mac Airt and Gearóid Mac Niocaill (eds.), Dublin, Dublin Institute for 

Advanced Studies, 1983. 
  

Use of Ibid 
 

Ibid. (which is short for ibidem meaning ‘in the same place’) is used to refer only to the immediately 

preceding reference. It is best avoided. Use the short form of reference instead. 
 
 

Referencing Printed Official Records 
 

Include all essential information, that is, the title of publication, vol. and column numbers and date or 

year. 

Dáil Debates, vol.3, col.2024 (15 June 1923) 
 
 

 
Referencing Archival Sources 

 
Provide the name of the archive, the collection in which the document is found, collection and/or 

document number where available and the title and date of the document. You can use abbreviations 

in subsequent references. Whether you examined the document in the archive or online is immaterial. 
 
 Example: 
 

National Archives of Ireland (hereafter NAI), Department of the Taoiseach (hereafter DT), 98/6/404, 
‘Address by Mr. Seán Lemass, Taoiseach, at Luncheon of National Press Club, Washington, DC, 

Wednesday, 16th October, 1963’. 



 
26  

 
 

Newspapers and magazines 
 

For a news item, the reference should give the title of newspaper and the date. For a signed article, 

the reference should include the name of the author and the title of the article. If you use the 

electronic database to find articles, you still reference as follows: 
 

Examples: Irish Press, 17 February 1934. 
 

Fintan O’Toole, ‘Our Second World War finally comes to an end’, Irish Times, 10 February 
1995. 

 
 

Citing electronic sources 
 

If you are citing a source that originally appeared in print and is reproduced in the exact same form on 
JSTOR or Project Muse or another website, cite it as you would the print version (i.e. no URL required). 

 
If you are citing a source that exists online only or appears in a special online format, provide the reader 

with as much information as would be helpful: the author [if known], the title of the piece in inverted 

commas, the URL and the date accessed, e.g. 

-     Tomás O’Riordan, ‘Countess Constance Markievicz’, Multitext, 

http://multitext.ucc.ie/d/Countess_Constance_Markievicz, accessed 14 September 

2011. 
 

- Pearse, Pádraic H. ‘O’Donovan Rossa Graveside Panegyric’, UCC Celt 

http://www.ucc.ie/celt/published/E900007-008/index.html, accessed 5 August 2015. 

Short versions 
 

-     O’Riordan, ‘Countess Markievicz’, p. 16. 

-     Pearse, ‘O’Donovan Rossa’, p. 22. 
 
 

Website material with named author 
 

Dr Dan Todman, ‘World War One: Misrepresentation of a Conflict’, BBC History Series, 

http://www.bbc.co.uk/history/worldwars/wwone/perceptions_01.shtml, accessed 23/08/2012. 

 
 
 

 

Website material without named author 
 

‘Home Front: World War One’, BBC History Series, 

http://www.bbc.co.uk/history/british/britain_wwone/, accessed 23/08/2012. 

 

Compiling a Bibliography 
 

A bibliography is a comprehensive list of all sources you consulted in the course of your research. It is 

placed at the end of your essay with authors’ surnames in alphabetical order. If no author is available, 

alphabetise by title. Do not use bullet points or numbers for the sources. 
 
 

Dorgan, Theo, and Ní Dhonnchadha, Máirín (eds), Revising the Rising (Derry: Field Day, 1991). 
Foy, Michael, ‘Ulster Unionist Propaganda against Home Rule 1912-14’, History Ireland, Vol. 4, 
No. 1 (Spring, 1996), pp. 49-53. 

 
Lee, J.J., ‘In Search of Patrick Pearse’ in Theo Dorgan and Máirín Ní Dhonnchadha (eds) 
Revising the Rising (Derry: Field Day, 1991), pp. 122-38. 

http://multitext.ucc.ie/d/Countess_Constance_Markievicz
http://www.ucc.ie/celt/published/E900007-008/index.html
http://www.bbc.co.uk/history/worldwars/wwone/perceptions_01.shtml
http://www.bbc.co.uk/history/british/britain_wwone/
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Pearse, Pádraic H. ‘O’Donovan Rossa Graveside Panegyric’, UCC Celt 
http://www.ucc.ie/celt/published/E900007-008/index.html. 

 
Townshend, Charles, Easter 1916: The Irish Rebellion (London: Penguin, 2005). 
 

 
 

ASSIGNMENT CHECKLIST 
 

Content - Have you: 

-  Included a title page? 
 

- Included an introductory paragraph? This should avoid vague general statements and 

instead show the reader how you intend to answer the specific question set, and what 

your overall arguments are. 
 

- Made sure that every paragraph of your essay is directly relevant to the specific question 

set, and that you explicitly tell the reader how the material in that paragraph relates to your 

overall arguments? 
 

- Either paraphrased in entirely your own words the ideas you are citing from books and 

articles, or used quotation marks whenever you have included direct quotes from these 

books and articles? 
 

- Included full footnote references both for paraphrased ideas cited from books and 

articles and for direct quotes from books and articles? And a bibliography at the end? 
 

- Finished with a full concluding paragraph that explicitly answers the specific question set, 

summarises your own overall arguments, and points to any further important issues that 

you think your essay has raised? 
 

Presentation – Have you: 
 

- Printed a title page for your essay including the question as set as the title for your essay 

and your name? 
 

-     Proofread your essay thoroughly for typos? 
 

-     Printed out your essay on 1.5 or double-spaced? 
 

-     Formatted your footnotes and bibliography correctly? 
 

-     Stapled an official History Department Assignment Appraisal Sheet, signed by you, to the 
front of one copy of your essay? 

 
-     Submitted on ‘Blackboard’? 

 
 

 

 
 
 

http://www.ucc.ie/celt/published/E900007-008/index.html
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REPEATING AND COMPENSATING FAILED MODULES 

 

Repeat marks will be capped at 40 per cent. Capping does not apply if you have formally requested and 
obtained a deferral from the College of Arts, Social Sciences, and Celtic Studies. 

 
Compensation  
The university has a process known as ‘compensation’ which allows you to complete the academic year 
even if you have failed a module. This is why you might see a failed module on your exam transcript, yet 
also see the word ‘Pass’ at the bottom. You can compensate for a failed module if: 
 

• You have failed no more than 15 ECTS overall (in the entire year, in both your subjects) 

• AND you got at least 35% in the modules concerned 

• AND you got enough marks in your other modules to ensure that your average mark is above the 
40% pass level. 

If you got less than 35%, you cannot compensate and must repeat the module. If you have more than 15 
ECTS worth of modules with marks of 35-39%, you cannot compensate and will have to repeat the 
modules. 
 

Repeating Modules 

Normally, you will not carry forward marks from the first sitting to the second sitting. Thus, in the 
case of a lecture module, you must submit a new mid-term essay in response to a new question 
and repeat the exam, whether you passed either element at the first sitting, or not.  

Students repeating lecture modules should be careful to submit a new essay assignment even if 
they submitted and got a pass grade for an essay in the same module during the semester. In this 
case you should consult with the relevant lecturer by the time of the official post-exam Student 
Consultation Day held in late June. Normally students will either answer a new question (posted 
to Blackboard by the lecturer by late June) OR, when a choice of essay titles was provided for the 
original assignment, students may choose a title/question which they did not attempt the first 
time.’   

 
In the case of a seminar module, consult the lecturer for new coursework titles. The marks you 
were awarded for class participation during the semester will stand. If you missed or failed the 
oral presentation, the lecturer may make other arrangements when you contact him/her. If you 
fail in August, you must take a seminar module, whether on the original topic or another, in the 
next academic year. We cannot guarantee that the same choice of seminar module topic will be 
available. 
 
All repeat coursework must be submitted by [date to be confirmed]  Coursework, and essays in particular, 
submitted during study, examination or vacation periods that follow a semester’s teaching weeks 
normally will be marked as repeat coursework. 
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FOCAL SCOIR 

 

SUPPORTS 

 

Students registered with the Disability Support Service (DSS) should send a copy of their LENS report 

to Dr Laurence Marley (laurence.marley@nuigalway.ie) as early as possible in the academic year. To 

register with DSS, or to receive further information on disability supports, please visit 

https://www.nuigalway.ie/disability/ 

 

IF THINGS GO WRONG … 

 

If you fear you’re going to have trouble fulfilling the requirements for a module (whether 

participation, coursework or examination), the best thing to do is talk to the lecturer in charge of 

that module. If you discuss your issues with the lecturer before they become serious (e.g. before you 

have actually missed any deadlines), they may be able to help you work out a way to complete the 

module. 
 

If you have good reasons for needing an extension to the deadline for a piece of coursework, you 

should contact the lecturer before the deadline and explain your problems. Remember that the 

lecturer is likely to be less sympathetic if you leave it until just before the deadline. And remember 

that the university’s examination structure places some absolute limits on the length of extension 

that might be possible: for instance, you are unlikely to be able to have an extension beyond the 

examination period for a semester. 
 

If you have problems which involve more than one module, you might want to talk to me. I cannot 

grant extensions on coursework, but I can discuss your options and help you decide what to do next. 

You might want to talk to the Head of Department or the Head of School if your module lecturer or 

I have been unable to help you. 

 

Deferring Modules or Taking Leave of Absence 

If you are considering deferring modules or taking a leave of absence, talk to the office of the Dean 

of Arts in the College of Arts, Social Sciences and Celtic Studies. The persons currently dealing with 

these matters are Catherine McCurry and Deirdre Finan. Only the College of Arts can grant a deferral. 

The College will communicate the decision to the Department and to the individual lecturers. If you 

do defer, you will sit the exam during the Autumn exam session (in August) and/or complete the 

coursework before then. Initial contact is made through the Administrative Office of the College of 

Arts in the Arts Millennium Building. 
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APPENDIX 1 

 
MARKING SCALE AND ASSESSMENT CRITERIA  

NUI GALWAY  

 

Module Grade Descriptors for Undergraduate Degree Programmes 

 
A module may have a number of different assessment elements, such as an end-of-module written 

examination, a mid-term in-class test, a multiple-choice type test, an essay, weekly homework, practice 

assessment, laboratory assessment, or an oral examination.  Each of the module assessment elements 

contributes, in a pre-defined structured manner, towards the overall mark of the module as a whole. 
 

The award of an overall mark to a module is a matter of academic judgement against agreed criteria (the 

module learning outcomes and agreed grade descriptors) and should not be simply a mathematical exercise. 
 

In the module grade descriptor system, as described over the following pages, 

•   an A grade corresponds to a H1 level of performance; 

•   a B grade corresponds to a H2.1 level of performance; 

•   a C grade corresponds to a H2.2 level of performance; 

• a D grade corresponds to a H3 performance in the final undergraduate or a Pass performance in the 

earlier years; 

• an E grade corresponds to a performance that can be compensated for, if the module is one for 

which compensation is allowed. Otherwise a fail performance; 

•   F and G grades correspond to fail performances. 
 

Grade descriptors act as guidelines for students and academic staff.  The grade descriptors following are 

provided as general guidance. 
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Grade 
and 
Marks 
Band 

Grade Criteria relevant to modules in 
1st Year and in the 2nd

 
Year of 4 year 

programmes 

Additional criteria more relevant to 
modules in the later programme years 

A 
70 – 100 

Excellent A comprehensive, 
highly-structured, focused and concise 
response to the assessment tasks, 
consistently 
demonstrating some or all, as appropriate, of 
the following: 
• an extensive and detailed knowledge of 

the subject matter 

• a highly-developed ability to apply this 
knowledge to the task set 

• evidence of extensive background 
reading 

• clear, fluent, stimulating and original 
expression 

• excellent presentation (spelling, 
grammar, graphical) with minimal or no 
presentation errors 

A deep and systematic engagement with the 
assessment task, with consistently impressive 
demonstration of a comprehensive mastery 
of 
the subject matter, reflecting; 
• a deep and broad knowledge and critical 

insight as well as extensive reading; 

• a critical and comprehensive appreciation of 
the relevant literature or theoretical, 
technical or professional framework 

• an exceptional ability to organise, analyse 
and present arguments fluently and lucidly 
with a high level of critical analysis, amply 
supported by evidence, citation or 
quotation; 

• a highly-developed capacity for original, 
creative and logical thinking 

B 
60 – 69 

Very Good A thorough and well-organised 
response to the assessment tasks, 
demonstrating some or all, as appropriate, of 
the following: 
•   a broad knowledge of the subject matter 

• considerable strength in applying that 
knowledge to the task set 

• evidence of substantial background 
reading 

•   clear and fluent expression 

• quality presentation with few 
presentation errors 

A substantial engagement with the assessment 
task, demonstrating 

• a thorough familiarity with the relevant 
literature or theoretical, technical or 
professional framework 

• well-developed capacity to analyse issues, 
organise material, present arguments 
clearly and cogently well supported by 
evidence, citation or quotation; 

• some original insights and capacity for 
creative and logical thinking 

C 
50-59 

Good An adequate and competent response 
to the assessment tasks, demonstrating 
some or all, as appropriate, of the following: 
• adequate but not complete knowledge 

of the subject matter 

• omission of some important subject 
matter or the appearance of several 
minor errors 

• capacity to apply knowledge 
appropriately to the task albeit with some 
errors 

•   evidence of some background reading 

• clear expression with few areas of 
confusion 

• writing of sufficient quality to convey 
meaning but some lack of fluency and 
command of suitable vocabulary 

• good presentation with some 
presentation errors 

An intellectually competent and factually sound 
answer, marked by, 

• evidence of a reasonable familiarity with the 
relevant literature or theoretical, technical 
or professional framework 

• good developed arguments, but more 
statements of ideas, arguments or 
statements adequately but not well 
supported by evidence, citation or quotation 

• some critical awareness and analytical 
qualities 

• some evidence of capacity for original and 
logical thinking 
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Grade 
and 
Marks 
Band 

Grade Criteria relevant to modules in 
1st Year and in the 2

nd 
Year of 4 year 

programmes 

Additional criteria more relevant to 
modules in the later programme years 

D+ 
45 – 50 

Satisfactory An acceptable response to the 
assessment tasks with 
• basic grasp of subject matter, but 

somewhat lacking in focus and structure 
• main points covered but insufficient 

detail 

• some effort to apply knowledge to the 
task but only a basic capacity or 
understanding displayed 

• little or no evidence of background 
reading 

•   several minor errors or one major error 

• satisfactory presentation with an 
acceptable level of presentation 
errors 

An acceptable level of intellectual engagement 
with the assessment task showing 
• some familiarity with the relevant literature 

or theoretical, technical or professional 
framework 

• mostly statements of ideas, with limited 
development of argument 

•   limited use of evidence, citation or quotation 

•   limited critical awareness displayed 

• limited evidence of capacity for original and 
logical thinking 

D 
40 – 44 

Acceptable The minimum acceptable 
standard of response to the assessment 
tasks which 
• shows a basic grasp of subject matter but 

may be poorly focussed or badly 
structured or contain irrelevant material 

• has one major error and some minor 
errors 

• demonstrates the capacity to complete 
only moderately difficult tasks related to 
the subject material 

•   no evidence of background reading 

• displays the minimum acceptable 
standard of presentation (spelling, 
grammar, graphical) 

The minimum acceptable level of intellectual 
engagement with the assessment task with 
• the minimum acceptable appreciation of the 

relevant literature or theoretical, technical 
or professional framework 

• ideas largely expressed as statements, with 
little or no developed or structured 
argument 

• minimum acceptable use of evidence, 
citation or quotation 

• little or no analysis or critical awareness 
displayed or is only partially successful 

• little or no demonstrated capacity for 
original and logical thinking 

E 
35 - 39 

Marginal A response to the assessment tasks 
which fails to meet the minimum acceptable 
standards yet 
• engages with the subject matter or 

problem set, despite major deficiencies in 
structure, relevance or focus 

• has two major error and some minor 
errors 

• demonstrates the capacity to complete 
only part of, or the simpler elements of, 
the task 

• an incomplete or rushed answer e.g. the 
use of bullet points through part/all of 
answer 

 

A factually sound answer with a partially 
successful, but not entirely acceptable, 
attempt to 
• integrate factual knowledge into a broader 

literature or theoretical, technical or 
professional framework 

•   develop arguments 

• support ideas or arguments with evidence, 
citation or quotation 
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Grade 
and 
Marks 
Band 

Grade Criteria relevant to modules in 
1st Year and in the 2nd Year of 4 year 
programmes 

Additional criteria more relevant to 
modules in the later programme years 

F 
20 – 34 

Unacceptable A response to the assessment 
tasks which is unacceptable, with 
• a failure to address the subject matter 

resulting in a largely irrelevant answer or 
material of marginal relevance 
predominating 

• a display of some knowledge of material 
relative to the question posed, but with 
very serious omissions/errors and/or 
major inaccuracies included in answer 

• solutions offered to a very limited 
portion of the problem set 

•   an answer unacceptably incomplete 
(e.g. for lack of time) 

• a random and undisciplined 
development, layout or 
presentation 

• unacceptable standards of 
presentation, such as grammar, spelling 
or graphical presentation 

• 

An unacceptable level of intellectual 
engagement with the assessment task, with 
• no appreciation of the relevant literature 

or theoretical, technical or professional 
framework 

•   no developed or structured argument 

•   no use of evidence, citation or quotation 

• no analysis or critical awareness displayed 
or is only partially successful 

• no demonstrated capacity for original and 
logical thinking 

G 
0 – 19 

Wholly unacceptable 
• complete failure to address the subject 

matter resulting in an entirely irrelevant 
answer 

• little or no knowledge displayed relative 
to the question posed 

• little or no solution offered for the 
problem set 

No intellectual engagement with the assessment 
task 



 

 

 

 

 

Sub-Grade Marks Bands 
Sub-Grade marks bands are defined according to the following table in the case of modules where 
the pass mark is set at 40%. 
Note that 

•   the A, B, C, F and G grade bands are sub-divided into three sub-bands each, 

•   the D grade band is sub-divided into two sub-bands, and 

•   the E-grade band has no sub-band structure. 

 
Grade Sub-Grade Band Marks Range 

 
 

A 

A+ 77 – 100 

A 73 – 76 

A- 70 – 72 
 
 

B 

B+ 67 – 69 

B 63 - 66 

B- 60 – 62 
 
 

C 

C+ 57 - 59 

C 53 – 56 

C- 50- 52 

 
D 

D+ 45 - 49 

D 40 - 44 

E E 35 - 39 
 
 

F 

F+ 30 – 34 

F 25 – 29 

F- 20 – 24 
 
 

G 

G+ 14 – 19 

G 7 - 13 

G- 1 - 6 

 No Grade 0 
 
 
 

Use of Sub-Grade Marks Bands where three sub-grades exist: 
 

The standard sub-grade marks band for performance within a grade is the mid sub-grade marks band, e.g. 
performance at H2.1 level in a module, which is neither a marginal H2.1 performance nor one tending towards 
H1, would be allocated a mark in the B range, 63 – 66. 
 
Superior performance at a major grade - that tending towards the next higher major grade - would be 
allocated a mark in the upper sub-grade marks band, e.g. performance tending towards, but not reaching H1 
standard, would be allocated a mark in the B+ range, 67 – 69. 
 
Marginal performance at a major grade - that tending towards the next lower major grade - would be allocated 
a mark in the lower sub-grade marks band, e.g. performance better, but not significantly better, than H2.2 
level would be allocated a mark in the B- range, 60 – 62. 
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DATES TO REMEMBER  

The dates outlined below are provisional.  

 

SEMESTER 1 

 

 

 

SEMESTER 2 
 

Monday 10 January 2022 Start of Teaching 

Friday 1 April 2022 End of Teaching 

11-15 April 2022 Study Week 

15-18 April 2022 Easter 

19 April-6 May 2022 Exams 

TBC Long Seminar Essay due 

 
 
 
 

23 August 2021 at 10.00 Online module registration begins 

21 September Online module registration ends 

Monday 6 September 2021 Start of Teaching 

   Fri 26 November 2021 End of Teaching 

29 November to 3 December Study Week 

6 to 17 December 2021 Exams 

7 January 2022 Long Seminar Essay due 


